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Scenario
ArtClass:HighSchool;7Deafstudents- 2sophomores,2juniors,and3seniors
An artteacherhasputupaportraitofMonaLisabyLeonardodaVinci. Theteacher
strivestodrawstrongresponsesfromthestudents.
Teacher:Thisisawell-knownpaintingcalled,MonaLisa,andafamousartistnamed
LeonardodaVincipaintedit. Whatcanyoutellmeabouthispainting?
Class: studentslookingateachother..noresponse.. unsureof whattosay...
Teacher:Whatdoyouthinkishappeninginthispainting?Howlongagodoyouthink
thiswaspainted?
Junior: A reallylongtimeago.
Teacher:Justhowlongago?5yearsago?A decadeagoor 10yearsago?A centuryor
100yearsago?Orolderthanthat?
Junior: I don'tknow.
Teacher:Okay,canyouguess?
Junior: A centuryago?
Teacher:Actually,itwas5centuriesagoduringtheHighRenaissance.Itwas
completedbyLeonardodaVinciin 1505.In thosedayswithnocameras,thesitterwould
oftenhavetositforhoursandhourswhiletheartistpainted.Whatalsomakesyouthink
itwaspaintedthatlongago?
Sophomore:Thedressisdifferent.
Teacher:Okay,whatelse?
Anothersophomore:Peopledon'tpainthiswaytoday.
Teacher:Exactly...itistheSTYLE thatellsyouthatitwaspaintedmanyyearsago.
Therearemanyseparateimeperiodsorhistoriesofartovertheyears.Thisparticular
periodistheHighRenaissance.Canyoualsonamethecharacteristicsofthispainting?
Senior:Characteristics?
Teacher:Yes...whatarethecluesthatellyouthatitwaspossiblypainteduringthe
HighRenaissance500yearsago?
Class:noresponse...appearstobelost
Teacher:Alright,letmegiveyouanexample.Thisartworkwaspaintedusing
monochromaticcolor.A monochromaticcolorschemeisawholerangeofasinglecolor
withvaryingshadesof lightsanddarks.
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Chapter1: AbstractJIntrodoctionlStatementof Problem
A reviewofpertinentli eratureindicatesthatherehasbeenagreatdealof
discussiononhowavisualartseducationassiststudentswiththeircriticalthinking
skills.Inaddition,it isalsoclearthathereisnofocusonavisualartscurriculuminDeaf
Education.A few,butimportants udiesimplythatavisualartseducationencourages
complexthinking,avaluableskillforeverychild.Speakingfrompersonalexperienceas
astudentteacher,I havefoundthatDeafstudentshavecompartmentalizedknowledge,
buthavenotbeentaughthowtoconnectdifferentpartsoftheirknowledgetoforma
greaterunderstanding.Ultimately,thekeyassumptionisthatwhenstudentsunderstand
andanalyzevisualarts,theyarealsodevelopingtheircriticalthinkingskills.If that
happenswithhearingchildren,thenwhyshouldn'ti happenwithDeafchildren,too?
ThisisanimportantissuebecausethequalityofDeafEducationhasbeeninneed
of improvementformanyyears,oratleast,it iscertainlynotonparwithpublic
education.Professionalsin thefieldhaveoftenstatedthatstatisticsindicatethatDeaf
studentsgraduatefromhighschoolwithanaveragereadinglevelof 4thgrade.Although
responsibilityfor thisoutcomeis probablyduetomanyfactors,thisresultclearly
indicatesthereisaneedformuchimprovementi education.Personalexperiencealso
showsthatDeafstudentsdonothaveadequateeducationi criticalthinkingskills.It is
uptopastandcurrentgraduatesofDeafEducationprogramstomakesomerevolutionary
changesintryingtoimprovethequalityofDeafEducation.Therearemanyideasfor
enhancingtheeducationofDeafchildrensuchasaBilingualprogramusingboth
AmericanSignLanguageandEnglish,Auditory-Verbalpproach,andCochlear
Implants.A strongvisualartscurriculumis onefeasiblepossibility.Sincetherehas
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beenevidencesuchasfoundinBloom'sTaxonomythatvisualartsenhanceahigher
orderofthinking,thereshouldbeastrongvisualartscurriculumfortheDeafstudents.It
alsomakesensesinceDeafchildrendependonvisualimagerymuchmorethanhearing
children.
Thus,thisMaster'sProjectwillanswerthefollowingimportantquestions:
1. Whatisavisualartscurriculum?
2. Whyisavisualartscurriculumimportantforchildren?
3. WhyisavisualartscurriculumespeciallyimportantforDeafchildren?
4. Whatarethenewideasandmethodsforthecurriculumtobeincluded?
5. HowcanthoseideasandmethodsassistDeafChildren?
Therefore,thisMaster'sprojectevidentlycontributesnewinformationbycombining
botharteducationandDeafEducation.Thisprojectwill explain,show,andsuggesthat
criticalthinkingthroughthevisualartswill assistDeafstudentsin enhancingtheirability
toprocessinformationonamorecomplexlevel.Withliteraturereviewas
support,amodelofavisualartscurriculumpromotinghigher-orderthinkingwill assist
Deafstudentsin thedevelopmentof theircriticalthinkingskills,anareawhichwill prove
beneficialforalifetimeof learning.
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Chapter2: LiteratureReview
Somanychallengeswerepresentedwhiletryingtofindsourceswithspecific
topics uchascriticalthinkinginthevisualartsandinDeafEducation.First,research-
basedinformationisdifficultofindinthedomainofarteducation.Second,research-
basedinformationisnot"clean-cut"inthefieldofDeafEducation.Inaddition,with
electiveor"special"areasuchasvisualarts,educatorsoftenhavedifficultywith
providing"hardevidence"of substantivelearning(Short,1998).Therefore,thescopeof
thisliteraturer viewfocusesonunderstandingandanalyzingartandhowit isusedinart
educationtoassiststudentsindevelopingtheircriticalthinkingskills.
Therehasbeenagreaterdemandinaccountabilityforstudentlearningfrom
educationalreformmovementsandlegislativemandates(Short,1998).Thus,highschool
artteachersaretryingtofindconcretevidencein supportingtheclaimsthatastudioart
curriculumpromotesglobalunderstandingandappreciationof artworks.Threedifferent
treatmentsin thisresearcharesetup:standardartcurriculum,semi-inclusiveart
curriculum,andEnglish-onlycurriculum.
Standardartcurriculumis atraditionalcurriculum.Principlesandelementsof art
weretaught.In semi-inclusiveartcurriculum,discussionandwritingactivitieswere
includedtosupportartprojects.Thethirdtreatment,English-onlycurriculum,servedthe
purposeasthecontrolgroup.
Thefindingshow"DrawingI studentsexperiencingthesemi-inclusive
curriculum(i.e.,incorporatingoralandwrittendiscussionsaboutworksof artintothe
traditionalstudiocurriculum)weresuperiortoall otherstudents..."(Short,1998,p.60).
Hence,it isclearthatdiscussingandwritingaboutartworksinconjunctionwithstudio
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activitiesgivesstudentsnotonlytechnicalskillsbutalsoanunderstandingofwhatartis
orcanbe.
Forexample,inthestandardartclass,anartteachermaydiscusspecific
characteristicsfoundin Impressionismsuchasshort,quickbrushstrokes,andplayful
sunlightchangingtheoverallcolorofanobject.Then,theteachermayaskthestudents
tocreatehisorherartworkusingsomeofthosecharacteristics.In theEnglish-onlyclass,
anotherteachermayexplaincertaincharacteristicsof Impressionismandhavethe
studentscomposeanessayaboutapaintingandwhyithasthecharacteristicsof
Impressionism.However,thestudentsgainthemostfromdoingboth;creatingartwork
andwritingabouthecharacteristicsofawork.Studentsmaywriteabouthowthey
approachedthisproject,whatmaterialstheyused,andif theyenjoyedordislikedthe
processandexplainwhy.
Otherelevantresearchisonthestudents'levelofunderstandingandanalyzing
art.Thisstudyfocusesonthewaysinwhichagroupofhighschoolstudentsresponded
tothefineartsandotherformsofvisualculture,suchasadvertisingimages,cartoons,
andpropagandaposters(Freeman& Wood,1999).Thethreethemesthatemergedare
a)purposesofvisualimagery,b)interpretationfvisualimages,andc)relationship
betweenvisualimages.Throughthisinvestigation,theirthoughtprocessesemerged.
Questionsinthestudywere:
. Whatdothestudentsunderstandabouthepurposesofvarioustypesofvisual
imagery?
. Dothestudentsendtointerpretvisualimagesliterallyorinanextended
manner?
. Do thestudentstendtomakecognitiveconnectionsbetweenvisualimages?
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Theresultsarethestudentsrarelysaidthemainpurposeofeitherfineartor
popularcultureimageswastoevokearesponse.Theythoughttheimageswerejust
images;althoughtheydidthinkthathepurposeofpopularcultureimagerywasto
convincethepublictobelieveintheadvertisers'ideas.Studentshaveahighdegreeof
literalism,andthatisaneffectofaninabilitytoextendinterpretationformeaningpasthe
illustrativeintentionsofanartistandtheimmediateemotionoftheviewer.Thethree
misconceptionsarea)fineartismainlyaformofemotionalexpression(anddecodingthe
literalimagewill revealtheemotionof theartistatamomentof creation),b)imagesdo
nothavethepowertoinfluence,andc)theactofunderstandinganimageisunrelatedto
socialnorms.
ConsiderwhenthestudentsviewthecolossalpaintingofNapoleoncrowninghis
wife,Josephine,asnewqueenofFrance.Theymayeasilyidentifythesomberoccasion,
whowasintheprocession,andperhapswhenithappened.However,theymaynotbe
abletoexplainwhythepainter,JacquesLouis-David,decidedtopaintthisonsuchan
enormouscale,whyhechosetoincludecertainpeople,whyis Napoleon'smother
sittingin thebackground,yetlooksoimportant?Is thisatruehistoricalaccountof what
happened?
Thenextstudyanalyzesarthistoricalinterpretationabilitiesinsecondandsixth
gradersthroughoneyearof intensivearthistoryinstruction(Erickson,1995).Three
hypothesesareestablished.Thesecondandsixthgradestudents'abilitytoreferto
historicalevidenceincreasingwithinstructionis onehypothesis.Sixthgraders'
referencestoarthistoricalevidencearemoreconsistentthansecondgradersis thesecond
hypothesis.Thestudentsin bothgradesshowincreasinglyconsistentreferencesi the
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thirdhypothesis.Thereisatleastsomesupportforeachhypothesis,especiallyforthe
secondoneinwhichthesixthgraders'referencesweremoreconsistent
Oneimplicationisthat"theabilitytoimagineoneselfoutofthepresentandinthe
pastorinanothercultureisanimportantskillofarthistoricalunderstanding"(Erickson,
1995,p.25).Forexample,ateachercanintroducestudentsoanartworkandaskthem
toreactasartistsandasviewers.Then,theteacherpresentshistoricalcontext
informationaboutheartist,viewer,andculture.Thisprocesscontinueswiththeteacher
askingstudentsomakesomeconnectionwiththeinformationpresented,whichincludes
anarthistoricalinterpretationfthatartwork.Thus,thestudentscancomparetheirfirst
andsecondinterpretations.Suchcomparisonscanencourageahigherlevelofthinking
andtheabilitytoproject
Yetanotherstudyattemptsodescribe,interpret,andofferanevaluationofthe
kindof thinkinginartcriticism.Thisstudywasconductedwithcollegestudentshrough
dialoguejournalsusingdouble-entryformat(objectivenotesin leftcolumn;dialoguingin
rightcolumnbasedonnotesfromtheleft)andqualitythinkinganddiscussions.There
wasapositivereactionfromtheparticipants,andtherewasfurthereinforcementon
certaintheoriesuchastransferringlearningfromonesituationtoanother.
Evidencealsoshowedthatstudentsdisplayedsimilartraitsofmindandcritical
strategiesthatexpeditecriticalthought.Studentswereabletorecognizeandraisemajor
aestheticandcriticalissues.Forinstance,theteachermayaskthestudentsolistthefour
mostimportantinnovationsof theAorentineStyleduringtheRenaissancein theleft
column(objectivenotes).Then,thestudentswill dialogueonwhichartistsandpaintings
usedsuchcharacteristicsandexplainwhyin therightcolumn.Thus,studentsnotonly
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havethefactualinfonnationi theirnotes,butalsolearnhowtoapplythisknowledge.
Thisisaprimeexampleofahigherorderofthinking.
Insum,anumberofthingscanbeinferredfromaboveresearchesandother
sources.ArtsEdNetWebsiteundertheGettyEducationI stitutefortheArtsemphasizes
themainpointsin thisMaster'sproject.AccordingtotheArtsEdNet:
.'P- ArtsEducationtrainsstudentsin complexthinking,i.e.,thinkingin whichthe
pathfrombeginningtoendis notalwaysvisiblefromtheoutsetor fromany
specificvantagepoint- as,for instance,whenastudent..hastosolve
unforeseenproblemswiththeuseof materials.
This is averysignificanthoughtforDeafstudentsbecausetheirlearningstylestendto
beveryvisual.Studentsneedtoworkontheirabilitytoforeseesolutionstoproblems,
andusingawideplethoraof artmaterialsuchaspencils,markers,paints,andsubstrates
will reinforcethis.
. An artseducationasksstudentstousemultiplecriteriain creatingaworkof
art,whichsometimesconflictwitheachother,aswhenartisticgoalsfightwith
clarityof communication.
This is alsoaclassicstrugglefoundin Deafstudents.Too oftenstudentslearnonlyone
certainwayof doingthings.Forexample,Deafstudentsbelievethereis onlyonewayto
writesentencesin aparagraph,thereis onlyonewaytocomputeamathproblem,and
thereis onlyonewaytodoascientificexperimentbecausethisis howtheinfonnation
wastaught,in isolation.Deafstudentsneedtobetaughthowtobreakthehabitof seeing
thingsin blackandwhiteor literallyinterpretingimagestheysee.Studentsalsostruggle
withtheabilitytoexpresstheirthoughtsandpersonalopinionsclearly.
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.p. Artseducationrequiresself-regulationfthethinkingprocessitself,aswhen
studentsareforcedtomakeinterimassessmentsoftheirwork,self-correct,or
applyexternalstandards.
Yet, thisis anotherdiscipline,whichis importantforDeafstudentstogain.Quiteoften,
teacherstendtolowertheiracademicexpectationsof Deafstudents,andtheyendup
spoon-feedinginformation.Thus,thestudentdoesn'tlearnhowtosolvea problemfor
himselforherself,resultingin lessexposuretolearninghowtobestusecriticalthinking
skills.
Therefore,theGettyEducationInstitutehasmadeexplicitagoalthatI seeas
importantfor manyDeafchildrentoacquire:
Art is a necessarypartof everychild'seducation,speakingtostudentsin a
languagethatcommunicatesideas,revealsymbols,forgesconnections
betweensubjects,andhelpspreparethemfor life. Comprehensivearts
educationhelpsstudentsunderstandthehistoricalandculturalcontextsfor
worksof art,developstheirskills in producingart,enrichestheir
understandingof thenatureof art,anddevelopstheirabilitytoanalyze,
critique,andmakeinformedjudgementsaboutart.
Furthermore,anartseducationteachescriticalthinkingskillsbytappingavarietyof
cognitiveabilitiesasdescribedin theoriesof humanintelligencesandin Benjamin
Bloom'sTaxonomyof Learning.In fact,arts-basedinstructionis oneof themost
effectivewaystouseall sevenformsof intelligences:
~ Musicallntelligence
~ Bodily-KinestheticIntelligence
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~ Logical-MathematicalIntelligence
~ LinguisticIntelligence
~ SpatialIntelligence
~ InterpersonalIntelligence
~ IntrapersonalIntelligence
Criticalthinkingcertainlywillestablishastrongfoundationthatstudentsneedtobe
successfulinaworldwheretheabilitytounderstandandrestateinformationisata
greaterdemandthaninthepast
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Chapter3: Activities
An educationi thevisualartsis socriticaltoournation'studentsandDeaf
studentsaswell,becausethevisualartsconveyknowledge,meaning,andskillsnot
learnedthroughthestudyofothersubjects.Thevisualartssymbolizeuniqueformsof
knowingandwaysofthinking(ArtsEdNetWebsite),andtheychallengestudentsogo
outsideoftheircognitiveboundariesinproblemsolving.Moreandmoreeducators,
policymakers,andbusinessleadersareseeingthevisualarts,whenintegratedthroughout
thecurriculum,asworthwhileelementof students'education(ArtsEdNetWebsite).This
is becausethevisualartsplayasignificantrolein preparingstudentsfor the21stcentury
workplaceandmostimportantlylife. Theyfoster:
. Criticalthinking
. Problemsolving
. Teamwork
. Informedperception
. Toleratingambiguity
. Appreciatingdifferentcultures
Therefore,acomprehensivevisualartseducationassiststudentsinunderstanding"the
historicalandculturalcontextsforworksofart,developstheirskillsinproducingart,
enrichestheirunderstandingofthenatureofart,anddevelopstheirabilitytoanalyze,
critique,andmakeinformedjudgmentsaboutart"(ArtsEdNetWebsite).In turn,it is a
formof languagethatcommunicatesideas,showssymbols,andproducesconnections
betweensubjects.This is evidentlyaninvaluableskill forDeafstudentsastheyprepare
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forincreasingexpectationsofemployers.Furthermore,peoplewhoaredeafhave
enhancedvisualskills,anartseducationisadvantageous.
Thus,I designedasample,onesemestercurriculumandunitplansforDeaf
students.ThiscurriculumhasseveralgoalsspecificallyforDeafstudents.
'* Thestudentswill developtheircriticalthinkingskillsoneachlevelofBloom's
Taxonomy.
'* Thestudentswillpracticeproblem-solvingstrategiesu ingawideplethoraofart
materialssuchaspencils,markers,paints,andsubstrates.
'* Thestudentswillparticipateasateammemberlearninghowtointeractwith
others.
'* Thestudentswill increasetheirworldofknowledgebytheirinformed
perceptions.
'* Thestudentswill learnhowtotolerateambiguityof information.
'* Thestudentswillappreciatedifferentculturesincludingmulti-ethnicityandsocio-
economIcgroups.
'* Thestudentswillsynthesizedifferentconcepts.
'* Thestudentswill evaluatetheirprogressthroughconstructivecriticism.
All of theabovelistedshouldbeimplementedin eachDeafchild'sartclass
increasingin thedegreeof difficultywitheachgradelevel. Withaworldof knowledge
andcreativity,aninfinitenumberof lessonplanscanbedeveloped.It is crucial,
especiallyin residentialschoolswherestudentstendtostayformanyyears,thatthe
teacherdevelopandvarymanylessonplanstokeepthestudentsenthusiasticwitha
strongdesireforlearning.
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Unit Plan Prologue
Thisunitplan,consistsofsevenlessonplanswiththepremisethateachlesson
planwill takeatleasttwoclasses,hasbeendevelopedwiththeassumptionthatthe
studentshavepriorknowledgeinothercontentareasuchasSocialStudies(e.g.the
FrenchRevolution)andEnglish(e.g.writingadescriptiveessay).Thisisacollaborative
projectwithotherteachersthatinvolvemultidisciplinaryactivities.Thisisalsoan
infusionofaconceptacrosstheexistingcurriculum.
Theformatofthisunitplanisintwogroupsofalternatingweeks.Oddweeks
will haveprojectpresentations,andevenweekswillhaverevisionsofpapersandstudent
questionsorconcerns.
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A PictureWorthaThousandWords
Portraitsof
MarieAntoinetteandA WomanoftheRevolution:
A CriticalComparison
AnticipatorySet:
Writtenaccountsordocumentariesarenottheonlyresourcesthathistoriansuse
toanalyzehistory.Visualsources,includingpaintings,photographs,political
cartoons,andadvertisements,canberichwithhistoricaldetailsandshowthe
moodandtrendsofacertainperiodbetterthanwordscan.
Objectives(forteachertoknow):
. Thestudentswill studyindetailtwoportraitsfromtwodifferent
socioeconomicclasseswithinthesame ra.
. ThestudentswillutilizeArt,English,andSocialStudiestoexpresstheir
discoveries.
. Thestudentswillcompareanddeducewhatstoryeachportraithastotell.
. Thestudentswill useappropriateartvocabulary.
. Thestudentswillevaluatedifferentinterpretationsofeachimage.
Objectives(totellstudents):
. Eachofyouwillanalyzeindetailtwoportraitsfromtwodifferentsocial
classeswithinthesame ra.
. Eachofyouwillalsodeduceorexplainusingappr<>priatear vocabularywhat
theportraitsaretellingyou.
. As aclass,wewilldiscussdifferentinterpretationsofeachimage.
Materials:
./ PortraitofMarieAntoinettebyJacquesGautierd'Agoty(Slide)
./ PortraitofA Womano/theRevolution[LamaraichereJbyJacques-Louis
David(Slide)
./ Handout- Section3: ExploringHistoricalEvidence(SkillbuilderHandbook)
./ DryEraseBoardandDryEraseMarkers
./ Studentnotebooksandpens
./ Ready-madechartwith"Subject",VisualDetails","Inferences"(educated
guesses),and"Messages"
./ Listofquestionsforguidanceashandoutforstudents
Procedure:
o Tellthestudentsheyhave20minutestoexamineachportraitandputdown
notesintheirnotebooks.Havethemfollowthisfonnat:· Subject· VisualDetails· Inferences· Message
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a Alsotellthestudentshatheimagecanhave:· Positiveconnotations· Negativeconnotations· Ambiguousinterpretation
· .Multiplemeanings
a Askeachstudenttosharehis/herobservationsofeachportrait. [40minutes]
a Thenhavetheclassevaluatetheirinterpretations.Uselistofquestionsfor
guidance. [15minutes]
a Finally,getthestudentsstartedontheirpaper(refertoIndependentPractice).
[15minutes]
GuidedPractice:
~ Encouragestudentsoseebeyondtheobviousandfindmeaningineach
Image.
~ Besurethatheystayontrack.
~ Steertheclassintothinkingcritically.
IndependentPractice:
.:. Haveeachstudentwriteatwo-pagepapercomparingandcontrastingthe
subjects,visualdetails,andinferencesofeachportrait,andwhatheylearned
abouteachportrait.Duefornextclass.
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A PictureWorthaThousandWords
QuestionsforGuidance
Portraitsof
MarieAntoinetteandA WomanoftheRevolution:
A CriticalComparison
1. Identifythetitles,subjects,andartists.
2. Identifyimportantvisualdetails.Lookat:
. Faces
. Poses
. Clothing
. Hairstyles
. Colors
. Symbols
. Settings
. ArtTechniques
. OtherElements
3. Makeinferencesfromthevisualdetails.. Whatistheattitudeormoodof thesubject?
. Whatcluesdoyouseethatassistyouinunderstandingmoreabout
thepersonintheportrait?. Howis oneportraitdifferentfromtheotherportrait?
4. Whyareyourinterpretationsdifferentfromyourclassmates?
5. Whatconclusionscanyoumake?
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IUse comparisons,
I information
, from other
.ources,and
fyour own knowl-
! edgeto givesup-I
port to your
I interpretation.
I Royaltyusuallyhad
their portraits painted
~ inheroicposes. I
~ Ordinarypeoplewere
I not usually the sub-
jects of such por-
i
traits. David's choice
of subject and pose
suggests that he sees
the common people
Ias the true heroes ofFrance.
I Summarizeyour
interpretationin -
~simple chart.
SectionJ: Exploring Historical Evidence--------
. .
3.2 Visual, Audio, Multimedia'Sources ~
v~~, - -'''-:';''-'' '.' .,.;..,:_. ,-.C"-.' r'" 'c- .". ,.f- ,~ , ~.. '. ... ._' ,_J,,_ -"'i;'_.~1'~~~~ ....
Inadditiontowrittenaccounts,historiansusemanykindsofvisual sources.
Theseincludepaintings,photographs,politicalcartoons,andadvertisements.Visual
sourcesarerichwithhistoricaldetailsandsometimesreflecthemoodandtrendsof
anerabetterthanwordscan.
Spokenlanguagehasalwaysbeenaprimarymeansof passingonhumanhistory.
Audio soarces, suchasrecordedspeeches,interviews,pressconferences,and
radioprograms,continuetheoraltraditiontoday.
Movies,CD-ROMs,television,andcomputersoftwarearethenewestkindof historical
sources,calledmultimediasources.
UNDERSTANDINGTHE SKILL
strategy: Examinetile source carefully. Belowaretwoportraitsfromthe
late1700s,oneof MarieAntoinette,thequeenof France,andoneofawomanwho
sellsvegetablesatthemarket.Thecharthatfollowssummarizeshistoricalinforma-
tiongainedfrominterpretingandcomparingthetwopaintings.
A Womanof the Revolution(La maraFchere) IIdentify the sub- ';'"MarieAntoinette, Jacques Gautier d'Agoty
(17951.JacquesLouisDavid I ject andsource.
Identify impor-
tant visual
details. lookat
thefaces,poses,
clothing,hairstyles,
andotherelements.
Make inferences
from the visual
details. Marie
I
Antoinette's rich
clothingandher "
I
handontheglobe I
symbolizeh rwealthr
and power,The con-
I trast between the
I
commonwoman's
ordinary clothingand
r herdefiantposesug-
gests a differentatti-
tude aboutpower.
Strategy: Make a chart.,
Subject VleualDetaile
Common woman Face iswornand
clothinqIs plain.but
her headis hefdh~h
andshewearethe
ruI scarf of revolution
Marie Antoin~te Richly dressed and
mad~up: !7trikesan
imperial pose
L
Inferenc;ee
Ha6workedhardfor
little inlife.but
strong.proud,and
deflant
Me8ea~e
Although the details
a~ strildnqlydiffer-
ent, the t;v,()palntinqs
convt:ysimilarchar-
acteristics al10ut
their sllbj~
Lives life of comfort
and power PMud.
<;tronq.and ddlant
Make ,oar own chart. Turntothedetailfroma muralbyDiegoRiverain
Chapter16,page403.ThepaintingisRivera'shistoricalrecreationof anAztec
festival.Useachartliketheoneabovetoanalyzeandinterpretthepainting.
SKILLBUILDERH.~"DaooK 1009
Marie Antoinette
JacquesGautier d'Agoty
A WomanoftheRevolution
[Lamaraichere]
Jacques-LouisDavid
A PictureWorthaThousandWords
Le SacredeNapoleon1:
An analysis
AnticipatorySet:
Writtenaccountsordocumentariesarenottheonlyresourcesthathistoriansuse
toanalyzehistory.Visualsources,includingpaintings,photographs,political
cartoons,andadvertisements,canberichwithhistoricaldetailsandshowthe
moodandtrendsofacertainperiodbetterthanwordscan.
Thisisdifferentfromthefirstlessonplan.Thislessonplanfocusesonanalyzing
ahistoricaldocumentarypainting,ratherthantwoportraits.
Objectives(forteachertoknow):. Thestudentswillstudyindetailthecolossalpaintingofthecrowningof
NapoleonbyJacquesLouis-David.. Thestudentswill utilizeArt,English,andSocialStudiestoexpresstheir
discoveries.
. Thestudentswilldeducewhathepaintingdocuments.
. Thestudentswill useappropriateartvocabularytodescribetheevent,time
period,andtheartist.
. Thestudentswillevaluatedifferentinterpretationsofthisimage.
Objectives(totellstudents):
. Eachofyouwill analyzeindetailthispainting,LeSacredeNapoleonI from
theFrenchRevolutionera.
. Wewill useasimilarapproach,whichwasutilizedinourpreviousprojecton
MarieAntoinetteandtheVegetableSeller,andthistimefocusingonhistorical
details.
. Eachofyouwillalsodeduceorexplainusingappropriateartvocabularywhat
thepaintingistellingyouaboutheevent,timeperiod,andtheartist.
. Asaclass,wewill discussdifferentinterpretationsofthisimage.
Materials:
v' Paintingof Le SacredeNapoleonI byJacquesLouis-David(Slide)
v' DryEraseBoardandDryEraseMarkers
v' Studentnotebooksandpens
v' Ready-madechartwith"Subject","VisualDetails","Inferences"(educated
guesses),and"Messages"
v' List of questionsfor guidanceashandoutfor students
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Procedure:
IJ Tell thestudentsheyhave20minutestoexaminethispaintingandputdown
notesintheirnotebooks.Havethemfollowthisformat:· Subject· VisualDetails
· Inferences· Message
IJ Also tell thestudentsthattheimagecanhave:· Positiveconnotations
· Negativeconnotations· Ambiguousinterpretation· Multiplemeanings
IJ Ask eachstudentosharehis/herobservationsof thispainting. [40minutes]
IJ Thenhavetheclassevaluatetheirinterpretations.Uselistofquestionsfor
guidance. [15minutes]
IJ Finally,getthestudentsstartedontheirpaper(refertoIndependentPractice).
[15minutes]
GuidedPractice:
~ Encouragestudentstoseebeyondtheobviousandfindmeaningin thisimage.
~ Be surethattheystayontrack.
~ Steertheclassintothinkingcritically.
IndependentPractice:
.:. Haveeachstudentwriteatwo-pagepaperdiscussingthesubject,visual
details,andinferencesof thispainting,andwhattheylearnedfromanalyzing
thispainting.Duefornextclass.
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A PictureWorth a ThousandWords
Questionsfor Guidance
LeSacredeNapoleon1:
An analysis
1. Identifythetitle,subject,andartist.
2. Identifyimportantvisualdetails.Lookat:
. Faces
. Poses
. Clothing
. Hairstyles. Colors
. Symbols
. Setting
. ArtTechniques
. OtherElements
3. Makeinferencesfromthevisualdetails.
. Whatistheattitudeof thepaintingandpeopleinthepainting?
. Ormoodofthesubject?
. Whatcluesdoyouseethatassistyouinunderstandingmoreabout
theevent?
4. Whywasthisworkpaintedonsuchanenormousscale?
5. Whydidtheartist,David,choosecertainpeopletobepictured?
6. Why is Napoleon'smothersittingin thebackground,yetlookso
important?
7. Isthisatrueoraccurateaccountofwhathappened?
8. Doyouthinkthepainterwasthere?
9. Whyareyourinterpretationsdifferentfromyourclassmates?
10.Whatotherconclusionscanyoumake?
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LeSacredeNapoleonI
Jacques-Louis David
ScavengerHuntofPaintings
TheRenaissance,Part1
AnticipatorySet:
Basedoncharacteristicstobelearned,canyouidentifyfromwhichperioda
certainpaintingiscategorized?
Objectives(forteachertoknow):. Thestudentswill identifyindetailthecharacteristicsofartworksfromthe
Renaissancep riod.
. Thestudentswill utilizeArt,English,andSocialStudiestoexpresstheir
discoveries.
. Thestudentswill listthecharacteristicsofwhataRenaissancepaintinglooks
like.
. Thestudentswilluseappropriateartvocabulary.
. Thestudentswillevaluatedifferentinterpretationsofeachimage.
Objectives(totellstudents):
. Eachofyouwill listindetailthecharacteristicsofartworksfromthe
Renaissancep riod.
. Eachofyouwill alsolistorexplainusingappropriateartvocabularywhat
suchpaintingslooklike.
. As aclass,wewilldiscussdifferentcharacteristicsandinterpretationsofeach
Image.
Materials:
./ PaintingofLamentationbyGiotto(Slide)
./ PaintingofTributeMoneybyMasaccio(Slide)
./ PaintingofBattleofSanRomanobyUccello(Slide)
./ SidRoepke'sArt& CivilizationSupplementaryHandouts
./ DryEraseBoardandDryEraseMarkers
./ Studentnotebooksandpens
./ Ready-madechartwith"PaintingTitles"and"Characteristics"
./ Handout:List of artvocabulary(for studentstodefine)
./ Book- Key Art TermsforBeginnersbyPhilipYenawine
Procedure:
a AssignthestudentsoreadthesupplementaryhandoutsontheRenaissance
duringthisclassfor45minutes.Theyalsoneedtotakenotesintheir
notebooks.Include:· Mainideas· Visualdetails· Inferences
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o Next,tellthestudentshatwewillreviewmainideasduringclassfor20
minutes.UsedryeraseboardincreatingtheRenaissanceRubric:· BackgroundinformationregardingtheRenaissance· History· Artists· Characteristics(mostimportant)· Paintingtitles
o Showslidesofthepaintingsandaskeachstudenttosharehis/herobservations
ofeachpainting. [20minutes]
o Finally,getthestudentsstartedontheirhomework(refertoIndependent
Practice). [10minutes]
GuidedPractice:
~ Encouragestudentsoseebeyondtheobviousandfindmeaningineach
Image.
~ Besurethatheystayontrack.
~ Steertheclassintothinkingcritically.
IndependentPractice:
.:. Givethelistofartvocabularyforthestudentsodefineintheirownwords.
Usethebook,KeyArtTermsforBeginnersbyPhilipYenawine.Duefor
nextclass.
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ScavengerHuntofPaintings
TheRenaissance
Art Vocabulary(pleasedefineinyourownwords)
. Renaissance
. Gestures
. Perspective
. Linearperspective
. Chiaroscuro
. Receding
. Symmetry
. Three-dimensional
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Lamentation
Giotto
--
TributeMoney
Masaccio
- -
Battleof SanRomano
Paolo Uccello
- - - --- ----------.
ScavengerHuntofPaintings
TheRenaissance,Part2
AnticipatorySet:
Basedoncharacteristicslearned,canyouidentifyfromwhichperiodacertain
paintingiscategorized?
Objectives(forteachertoknow):
. Thestudentswill identify,indetail,thecharacteristicsofartworksfromthe
Renaissancep riod.
. ThestudentswillutilizeArt,English,andSocialStudiestoexpresstheir
discoveries.
. ThestudentswilldeducewhataRenaissancepaintinglookslike,basedon
characteristicslearned.
. Thestudentswill useappropriateartvocabulary.
. Thestudentswillevaluatedifferentinterpretationsofeachimage.
Objectives(totellstudents):
. Eachofyouwill study,indetail,thecharacteristicsofartworksfromthe
Renaissancep riod.
. Eachofyouwillalsodeduceorexplainusingappropriateartvocabularywhat
suchpaintingslooklike.. As aclass,wewilldiscussdifferentcharacteristicsandinterpretationsofeach
Image.
Materials:
./ PaintingofConversionofSt.Paul byCaravaggio(Slide){Note:Italian
Baroqueperiod}
./ PaintingofHolyTrinitybyMasaccio(Slide){Note:Renaissancep riod}
./ SidRoepke'sArt& CivilizationSupplementaryHandouts
./ DryEraseBoardandDryEraseMarkers
./ Studentnotebooksandpens
./ Ready-madechartwith"PaintingTitles"and"Characteristics"
./ Listofquestionsforguidance
Procedure:
o Tell thestudentshatwewillreviewmainideasduringclassfor30minutes.
UsedryeraseboardincreatingtheRenaissanceRubric:· BackgroundinformationregardingtheRenaissance· History· Artists· Characteristics(mostimportant)· Paintingtitles
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[J Next,showslidesofthepaintingsandaskeachstudenttosharehis/her
observationsofeachpaintingonwhetherornotit ischaracteristicofthe
Renaissancestyle.
[30minutes]
[J Then,havetheclassevaluatetheirinterpretations.UsetheRenaissance
Rubric. [15minutes]
[J Finally,getthestudentsstartedontheirproject(refertoIndependent
Practice). [15minutes]
GuidedPractice:
~ Encouragestudentsoseebeyondtheobviousandfindmeaningand
symbolismineachimage.
~ Besurethatheystayontrack.
~ Steertheclassintothinkingcritically.
IndependentPractice:
.:. Haveeachstudentfindapaintingthathasthecharacteristicsofthe
Renaissance.Makeacolorcopyofthisimageandwriteaone-pagepaper
listinganddescribingthecharacteristicsfoundinthisimage.Duefornext
class.
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ScavengerHuntofPaintings
TheRenaissance,Part2
1. Identifyimportantvisualdetails.Lookat:
. Faces
. Poses
. Clothing
. Hairstyles
. Colors
. Symbols
. Setting
. ArtTechniques
. OtherElements
2. Makeinferencesfromthevisualdetails.
. Whatistheattitudeormoodofeachpainting?
. Whatcluesdoyouseethatassistyouindecidingwhetherornota
paintingischaracteristicoftheRenaissancestyle?. How isonepaintingsimilarordifferentotheotherpainting?
3. Whyareyourinterpretationsdifferentfromyourclassmates?
4. Whatconclusionscanyoumake?
5. Identifythetitles,subjects,andartists.
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TheConversionofSt. Paul
Caravaggio
Trinity withtheVirgin,SaintfohntheEvangelistandDonors
Masaccio
ScavengerHuntofPaintings
Impressionism,Part1
AnticipatorySet:
Basedoncharacteristicstobelearned,canyouidentifyfromwhichperioda
certainpaintingiscategorized?
Objectives(forteachertoknow):. Thestudentswill identify,indetail,thecharacteristicsof Impressionism.
. Thestudentswill utilizeArt,English,andSocialStudiestoexpresstheir
discoveries.
. Thestudentswill listcharacteristicsonwhatanImpressionistpaintinglook
like.
. Thestudentswill useappropriateartvocabulary.
. Thestudentswillevaluatedifferentinterpretationsofeachimage.
Objectives(totellstudents):
. Youwill readthebook,PierreAugusteReniorbyMikeVenezia,andeachof
youwillstudyindetailthecharacteristicsof Impressionism.
. Eachofyouwill alsolistorexplainusingappropriateartvocabularywhatan
Impressionistpaintinglookslike.
. As aclass,wewill discussdifferentcharacteristicsandinterpretationsofeach
image.
Materials:
./ Paintingof Womanina GardenbyClaudeMonet(Slide)
./ PaintingofMoulindelaGalettebyAugusteRenior(Slide)
./ PaintingofMotherAboutoWashherSleepyChildbyMaryCassatt(Slide)
./ Book- PierreAu~usteReniorbyMikeVenezia
./ DryEraseBoardandDryEraseMarkers
./ Studentnotebooksandpens
./ Ready-madechartwith"Paintings"and"Characteristics"
./ Handout:Listofartvocabulary(forstudentstodefine)
./ Book- KeyArtTennsforBeginnersbyPhilipYenawine
Procedure:
a Assignthestudentsoreadthebook,PierreAugusteReniorbyMikeVenezia
duringthisclassfor45minutes.Theyalsoneedtotakenotesintheir
notebooks.Include:· Mainideas· Visualdetails· Inferences
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a Next,tellthestudentshatwewill reviewmainideasduringclassfor20
minutes.UsedryeraseboardincreatingtheImpressionismRubric:· BackgroundinformationregardingImpressionism
· History· Artists· Characteristics(mostimportant)· Paintingtitles
a Showslidesofthepaintingsandaskeachstudenttosharehis/herobservations
ofeachpainting. [20minutes]
a Finally,getthestudentsstartedontheirhomework(refertoIndependent
Practice).[10minutes]
GuidedPractice:
a Encouragestudentsoseebeyondtheobviousandfindmeaningineach
Image.
a Besurethatheystayontrack.
a Steertheclassintothinkingcritically.
IndependentPractice:
.:. Givethelistofartvocabularyforthestudentsodefineintheirownwords.
Usethebook,KeyArtTermsforBeginners.byPhilipYenawine.Duefor
nextclass.
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ScavengerHuntofPaintings
TheImpressionism
Art Vocabulary(pleasedefineinyourownwords)
. Impressionism
. Painterly
. Subject
. Juxtaposition
. Spectrum
. Nature
. Color
. Spatialeffects
Koo::n
--
Womanin a Garden
ClaudeMonet
Moulin deLaGaLette
Pierre-AugusteRenoir
--
MotherAbouttoWashherSLeepyChild
Mary Cassatt
--- --- --------..
ScavengerHuntofPaintings
Impressionism,Part2
AnticipatorySet:
Basedoncharacteristicslearned,canyouidentifyfromwhichperiodacertain
paintingiscategorized?
Objectives(forteachertoknow):. Thestudentswill identify,indetail,thecharacteristicsof Impressionism.
. ThestudentswillutilizeArt,English,andSocialStudiestoexpresstheir
discoveries.
. Thestudentswill deducewhatanImpressionistpaintingslooklike.
. Thestudentswill useappropriateartvocabulary.
. Thestudentswill evaluatedifferentinterpretationsofeachimage.
Objectives(totellstudents):
. Youwill havereadthebook,PierreAugusteReniorbyMikeVenezia,and
eachofyouwillstudyindetailthecharacteristicsofImpressionism.
. Eachofyouwillalsodeduceorexplainusingappropriateartvocabularywhat
anImpressionistpaintinglookslike.
. Asaclass,wewill discussdifferentcharacteristicsandinterpretationsofeach
Image.
Materials:
y' Book- PierreAugusteReniorbyMikeVenezia
./ PaintingofBridgeOveraPaolo/WaterLiliesbyClaudeMonet(Slide)
{Note:Impressionism}
y' Paintingof TheBathbyMaryCassatt(Slide){Note:Impressionism}
y' Dry EraseBoardandDryEraseMarkers
y' Studentnotebooksandpens
y' Ready-madechartwith"Paintings"and"Characteristics"
y' List of questionsfor guidance
Procedure:
o Tell thestudentsthatwewill reviewmainideasduringclassfor30minutes.
Usedryeraseboardin creatingtheImpressionismRubric:· BackgroundinformationregardingImpressionism· History· Artists· Characteristics(mostimportant)· Paintingtitles
o Next,showslidesofthepaintingsandaskeachstudenttosharehis/her
observationsofeachpaintingonwhetherornotitisthecharacteristicofthe
styleof Impressionism.[30minutes]
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[J Then,havetheclassevaluatetheirinterpretations.UsetheImpressionism
Rubric. [15minutes]
[J Finally,getthestudentsstartedontheirproject(refertoIndependent
Practice). [15minutes]
GuidedPractice:
~ Encouragestudentsoseebeyondtheobviousandfindmeaningineach
Image.
~ Besurethatheystayontrack.
~ Steertheclassintothinkingcritically.
IndependentPractice:
.:. Haveeachstudentfindapaintingthathasthecharacteristicsof
Impressionism.Makeacolorcopyofthispaintingandwriteaone-pagepaper
listinganddescribingthecharacteristicsoftheimage.Duefornextclass.
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ScavengerHunt of Paintings
Impressionism,Part2
1. Identifyimportantvisualdetails.Lookat:
. Colors
. Symbols
. Setting
. ArtTechniques
. OtherElements
2. Makeinferencesfromthevisualdetails.
. Whatistheattitudeormoodofeachpainting?
. Whatcluesdoyouseethatassistyouincategorizingeachofthese
painting?
. Howisonepaintingsimilarordifferenttotheotherpainting?
3. Whyareyourinterpretationsdifferentfromyourclassmates?
4. Whatconclusionscanyoumake?
5. Whataspectsofthisstyledoyoulike?Why?
6. Identifythetitles,subjects,andartists.
K004:1
BridgeOveraPooLofWaterLilies
ClaudeMonet
--
TheBath
MaryCassatt
- .. .-- - .-- --... -- ..- - ... - .. ... -. -- .. - --. - -..
QuestioningonModernArt
JoanMiro
AnticipatorySet:
Whatismodemart?Whatcanbeinferredandlearnedthroughmodemart?
Objectives(forteachertoknow):. Thestudentswill identifyindetailthegeneralcharacteristicsofabstractioni
modemart.
. Thestudentswill utilizeArt,English,andSocialStudiestoexpresstheir
discoveries.
. Thestudentswillcompareanddeducehowabstractionisachieved.
. Thestudentswilluseappropriateartvocabularytodefineabstraction.
. Thestudentswill evaluatedifferentinterpretationsofabstractartwork.
Objectives(totellstudents):. Eachofyouwill studyindetailthegeneralcharacteristicsofabstractioni
modemart.
. Eachofyouwill useappropriateartvocabularytodefineabstraction.
. Eachofyouwill alsodeduceorexplainusingappropriateartvocabularywhat
characteristicsarefoundinabstractart.
. Asaclass,wewilldiscussdifferentcharacteristicsandinterpretationsofthe
image.
Materials:
./ PaintingofPrades,theVillagebyJoanMiro
./ DryEraseBoardandDryEraseMarkers
./ Studentnotebooksandpens
./ Ready-madechartwith"CharacteristicsofAbstractioni ModemArt"
./ A Mapof locationwhereartworkwascreated
./ Handout:"QuestioningonModemArt: JoanMiro"toanswerinstudents'
journals
Procedure:
a PostPrades,theVillageonthewallforthestudentsostudy.
a Handout"QuestioningonModemArt: JoanMiro"forstudentsoread.
Theyalsoneedtotakenotesintheirnotebooks.Include: [20minutes]· Backgroundinformation· Yourownanswerstothequestionsonthehandout
a Next,tellthestudentshatwewill discussmainideasduringclassfor20
minutes.Usedryeraseboard:· Somedefinitionsrelatedtoabstractioni modemart· BackgroundinformationonJoanMiro· Characteristics(mostimportant)ofMiro'swork
a Askeachstudenttosharehis/herobservationsofthepainting. [20minutes]
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[J Then,havetheclassevaluatetheirinterpretations.Usethelist createdonthe
board. [15minutes]
[J Finally,getthestudentstartedontheirproject(refertoIndependent
Practice). [15minutes]
GuidedPractice:
~ Encouragestudentsoseebeyondtheobviousandfindmeaningintheimage.
~ Besurethatheystayontrack.
~ Steertheclassintothinkingcritically.
~ Fostertheexplorationofavarietyofartmaterialsforappropriateapplication
andcreativeutilization.
IndependentPractice:
.:. Haveeachstudentchooseoneitemtoabstract.Forexample,anabstract
drawingofashoe,pieceoffruit,orobjectfromnature.Studentswillcreate
twodrawings:realisticdrawingofchosenobjectandabstractdrawingofthe
sameobject.Drawingshouldeachbe5"x7"andmountedside-by-sideona
boardwitha I 1/2"border.Howwill theitemappearabstract,yet
recognizableinsomeways?Drawingmediaisuptotheindividualstudent.
Duefornextclass.
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QuestioningonModern Art
JoanMiro
1. Identifythetitle,subject,andartist.
2. Doyouthinkthisvillagehasawarmorcoldweather?
3. Isthelandflatoraretheremountains?Howwouldyoudescribethe
landscapeinthispainting?Hills,flatplanes,and/orvalleys?
4. Thehillsandcropsarepaintedwithsquigglesandlinesofdifferent
colors.WhydoyouthinkMiropaintedthemthisway?
5. Describethedifferencesbetweentheforeground,middleground,and
background.Differencescouldincludecolors,paintingtechniques,and
style.
6. Describethecolorsofthesky.
7. Whattimeofdaydoyouthinkthismightbe?
8. Whatotherabstractionscanyouinferfromthispainting?
9. Whatconclusionscanyoumake?
10.Whataspectsof thisstyledoyouordon'tlike? Explainyouropinion.
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Prades,theVillage
Joan Miro
... ... ---
QuestioningonModernArt
RoyLichtenstein
AnticipatorySet:
Whatismodemart?Whatcanbeinferredandlearnedthroughmodemart?
Objectives(forteachertoknow):
. Thestudentswillcontinuetoidentifyindetailthegeneralcharacteristicsof
abstractioni modemart.
. Thestudentswill utilizeArt.English,andSocialStudiestoexpresstheir
discoveries.
. Thestudentswillcompareanddeducehowothertypesofabstractionare
achieved.
. Thestudentswilluseappropriateartvocabularytodefineabstraction.
. Thestudentswillevaluatedifferentinterpretationsofabstractartwork.
Objectives(totellstudents):. Eachofyouwillcontinuetostudyindetailthegeneralcharacteristicsof
abstractioni modemart.
. Eachofyouwilluseappropriateartvocabularytodefineabstraction.
. Eachofyouwillalsodeduceorexplainusingappropriateartvocabularywhat
characteristicsarefoundinabstractart.
. Asaclass,wewilldiscussdifferentcharacteristicsandinterpretationsofthe
image.
Materials:
-/ PaintingofPreparednessbyRoyLichtenstein(Slide)
-/ DryEraseBoardandDryEraseMarkers
-/ Studentnotebooksandpens
-/ Ready-madechartwith"Characteristicsofabstractioni ModemArt"
-/ Handout:"QuestioningonModemArt: RoyLichtenstein"toanswerin
students'journals
Procedure:
a PostPreparednessonthewallforthestudentsostudy.
a Handout"QuestioningonModemArt: RoyLichtenstein"forstudentso
read.Theyalsoneedtotakenotesintheirnotebooks.Include: [20minutes]· Backgroundinformation· Yourownanswerstothequestionsonthehandout
a Next.tellthestudentshatwewill discussmainideasduringclassfor20
minutes.Usedryeraseboard:· Somedefinitionsrelatedtoabstractioni modemart· BackgroundinformationonRoyLichtenstein· Characteristics(mostimportant)ofLichtenstein'swork
a Askeachstudenttosharehis/herobservationsofthepainting. [20minutes]
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Q Then,havetheclassevaluatetheirinterpretations.Usethelistcreatedonthe
board. [15minutes]
Q Finally,getthestudentstartedontheirproject(refertoIndependent
Practice). [15minutes]
GuidedPractice:
~ Encouragestudentsoseebeyondtheobviousandfindmeaningintheimage.
~ Besurethatheystayontrack.
~ Steertheclassintothinkingcritically.
~ Fostertheexplorationofavarietyofartmaterialsforappropriateapplication
andcreativeutilization.
IndependentPractice:
.:. Havetheclasspreparetocreatealarge-scalemuraltobepaintedforthenext
classinthestyleofRoyLichtenstein(Ben-Daydots).Preparebydiscussing
whattheyplantodo,wheretheywillpaint,andhowtheywill paint.Submit
sketchesof ideasforcommunityserviceproject.
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QuestioningonModernArt
RoyLichtenstein
1. Identifythetitle,subject,andartist.
2. Thispaintingis 10'x 18'. It issohugethatitwasmadebyusingthree
separatepanels.Whydoyouthinktheartistmadethispaintingsolarge?
3. Woulditbeeasiertoseethewholethingfromcloseuporfromfar
away?
4. Whatobjectsdoyourecognize?
5. Whatthemeorthemesdoesthispaintinginfer?
6. Doyourecognizeanydifferencesintheforeground,middleground,and
background?
7. Whatdoyouthinkthepaintingisabout?
8. Whatotherabstractionscanyouinferfromthispainting?
9. Whatconclusionscanyoumake?
10.Whataspectsof thisstyledoordon'tyoulike? Why?
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Preparedness
RoyLichtenstein
Wrap -Up
TourofLocalArt Museum
AnticipatorySet:
Youcannowidentifydifferentstylesofart.
Objectives(forteachertoknow):
. Thestudentswill identifydifferentstylesofart.
. Thestudentswill utilizeArt.English,andSocialStudiestoexpresstheir
discoveries.
. Thestudentswillcompareanddeducedifferentstylesinartwork.
. Thestudentswilluseappropriateartvocabularyindiscussingartwork.
. Thestudentswillevaluatedifferentinterpretationsofavarietyofartworks.
Objectives(totellstudents):. Eachofyouwill identifydifferentstylesofart
. Eachofyouwilluseappropriateartvocabularyindiscussingartwork.
. Eachofyouwill alsodeduceorexplainusingappropriateartvocabularywhat
characteristicsarefoundincertaintypesofartwork.
. As aclass,wewilldiscussdifferentcharacteristicsandinterpretationsof
selectedartwork.
Materials:
,/ Gallerymap
,/ Studentnotebooksandpencils
,/ Guidelinesfor thetourof themuseum(Handout)
Procedure:
o Establishassignedmeetingtimeandlocation.
o Handoutthegallerymapandguidelinesforthetour.Thetourstarts10a.m.
o Startwithawalkingtourofthemuseumtoviewentirecollection.
o Eachstudentfindsapieceofartworktofocusonandwriteinjournalfor15
minutes.
o After15minutes,thegroupmeetsatassignedlocation.
o Eachstudentpresentshis/herartworktotheclassfollowingassigned
questions.
o Takealunchbreakat12:30p.m.
o Continuethetouruntil3p.m.
GuidedPractice:
)0>Encouragestudentstoseebeyondtheobviousandfindthemeaningin each
Image.
)0>Be surethattheystayonthetrack.
)0>Discussafewpiecesof artworkasawayof encouragingstudentsinto
thinkingcritically.
K00:')4
Chapter4: Conclusions
Onceagain,theinitialgoalsofthisMaster'sProjecthaveremainedthesame
throughouttheprocessofdevelopingtheprojectpremise,reviewingtheliterature,and
implementingthecurriculum.Oneoftwoprimarygoalsaremerging;establishinganew
fieldofbotharteducationandDeafEducation.Duringmyinitialresearch,nofocusona
visualartscurriculuminDeafEducationhadbeenfound.Theotherprimarygoalisto
designanddevelopastrongcurriculumthatencouragescriticalthinkingcapabilitiesin
Deafstudents.
As theworkprogressed,manyquestions,ignificantdetailsandnewideas
emerged.It alsohasbeendiscoveredthathisMaster'sProjectrulyencompassesall
I havelearnedintheMasterofSciencePrograminSecondaryEducationofStudentswho
areDeaforHardofHearing.Moreimportantly,itreflectsmyteachingandlearning
philosophyandapproaches.I havebecomeastrongadvocateoftheimportanceof
providinganeffectivefoundationi criticalthinkingskillstoDeafstudents.
Therefore,thesebeliefsresultedinavisualartscurriculuminDeafEducation
designedwithsevenlessonplans;fivelessonplanscovertwoclasseseach,andtwo
lessonplanscoverthreeclasseseach.Thus,thelessonplansequalasixteen-week
semester.Theunitsaregroupedinfourthemes,"A PictureWorthaThousandWords"
(Unit1,twolessonplans","ScavengerHuntofPaintings"(Unit2,fourlessonplans),and
"QuestioningonModemArt" (Unit3, twolessonplans).In addition,therewill beatour
ofalocalartmuseumasawrap-upattheendofthesemester.
All ofthelessonplansareintendedtobuildonskillsfromthepreviousunitsand
instillconfidencein thestudentstobeabletoanalyzeartworkatanincreasinglevelof
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comfort.Theaddedadvantagesofthiscurriculumdesignarevocabularybuilding,
reinforcedconcepts,betterunderstanding,andapplicationofsuchmaterials.The
curriculumwasalsodesignedwithatleastwolessonplansforeachof threemain
objectivesorthemesforthepurposeofreinforcingtheoriesandbuildingonconstructive
knowledge.At thispoint,I realizedaftermytwoyearsintheMaster'sprogramanda
lifetimeofexperiences,theimportanceofrepetitionthusthebridgingofkeyideas
becameasubconsciouspartofmyteachingmethods.
Furthermore,anotherteacher-researcher,KrisMartens,hassimilargoalswith
critical/creativethinkingskillsandthestudioartclassroom(1992):
Themosteffectiveteachinginthestudioclasswillnotonlygivestudents
technicalknowledgeaboutartprocesses,aestheticssuesandhistoricalcontext
butwill helpthesestudentsbecomebetteratusingthinkingskillsintheareasof
inference,analysisandcomparisontocometotheevaluationstageintermsof
theirownproduction.(p.34)
Inconclusion,criticalthinkingcertainlywill establishastrongfoundation,which
studentsneedtobesuccessfulinaworldwheretheabilitytounderstandandrestate
informationisatagreaterdemandthaninthepast.Withliteraturereviewassupport,a
modelofvisualartscurriculumpromotingahigher-thinkingwillassistinthe
developmentofstudents'criticalthinkingskills,anareawhichisproventobebeneficial
foralifetimeof learning.Lastly,thisMaster'sProjecthasbeenapersonallyenriching
andrewardingexperience.
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